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Purpose: This study aims to evaluate the effectiveness of basic accounting
training developed through the Community Accounting School approach for
administrators of cooperatives, foundations, and community organizations at the
grassroots level. The primary focus is to understand how this training contributes
to improving accounting literacy, financial transparency, and institutional
accountability.

Research Design and Methodology: This study uses a Systematic Literature
Review (SLR) approach by critically examining findings from various relevant
scientific articles, both national and international. The analytical framework is
based on the Community of Practice (CoP) approach, which emphasizes the
importance of collaborative and contextual learning within communities of
practitioners.

Findings and Discussion: The main findings indicate that accounting literacy in
community organizations remains low, which has a negative impact on their
financial management. Practical accounting training, such as cash recording and
simple report preparation, has been proven to increase awareness of
transparency and shape a culture of collective accountability. The social and
participatory learning process strengthens the community's identity as an entity
capable of managing its finances independently.

Implications: This study provides practical contributions to local governments,
educational institutions, and community empowerment agencies in developing
more adaptive training programs based on local needs. The Community
Accounting School model offered can be widely replicated to strengthen
community institutional capacity sustainably.

Introduction

Accounting as a financial information system plays a strategic role in ensuring transparency,
accountability, and efficiency in resource management, not only within large corporations but also in
community-based organizations such as cooperatives, foundations, and community organizations. In
an increasingly complex socio-economic order, an organization's ability to accurately record, manage,
and report its finances is an essential indicator in maintaining sustainability and building public trust
(Masrukhan et al., 2024). Therefore, accounting literacy is no longer an exclusive need for
professionals, but has become an urgent requirement for various elements of society involved in
managing public or social funds. This is in line with the global push to strengthen community-based
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institutional capacity in order to promote inclusive and sustainable development (World Bank, 2022).
However, in reality, most cooperatives, foundations, and community organizations in Indonesia still
face serious challenges in terms of accountable financial management. Based on data from the Ministry
of Cooperatives and SMEs (2023), it is recorded that around 65% of active cooperatives in Indonesia
are still unable to compile financial reports that meet simple accounting standards, with the main
obstacle being the low level of competence of administrators in basic accounting. On the other hand,
many social foundations and community organizations do not have adequate financial recording
systems, making it difficult for them to account for the use of grants or public donations. This
phenomenon shows a significant gap between the need for transparent financial management and
limited access to accounting training that is appropriate to the context and capacity of community
organizations. This issue is an important basis for designing a more adaptive and applicable community
accounting education approach.

Recent studies highlight the importance of contextual accounting education and practices tailored
to the characteristics of community organizations such as cooperatives, foundations, and other
organizations. In the context of cooperatives, the use of accounting software, such as ACCOSOFT, has
been shown to improve management and financial reporting efficiency (Luciano et al., 2025). Financial
literacy is also a key variable in empowering communities, as demonstrated by Kyeyune & Ntayi (2025)
in their study in Uganda, which shows the importance of financial literacy in supporting sustainable
development in rural areas. For foundations, Rahman et al. (2025) propose the application of Islamic
distributive justice principles in payroll systems as a solution to the inequalities that often arise from
capitalist systems. In addition, the formation of practice communities such as CSEAR is considered
effective in facilitating collective learning and knowledge sharing in the fields of social and
environmental accounting (Rodrigue & Russell, 2024). Lee & Perdana (2023) found that the
experiential service-learning approach can increase student engagement and sustainability awareness
in accounting education. Simple accounting training has also been proven effective in increasing public
understanding of financial reporting (Ghofirin & Wahyuningtyas, 2021), while community activities
such as accounting clubs build relevant work skills (Tan et al., 2022). Other studies also show that
citizen involvement in public accounting literacy (Karatzimas, 2020) and the involvement of
community trainers in financial education programs (Hakizimfura et al., 2020) can increase
participation, financial planning, and the efficiency of community organizations.

Although various studies have shown the importance of community-based accounting education
and its benefits in improving the capacity of community organizations, there is still a significant gap
between the theoretical approaches offered and practical implementation in the field. Studies such
as those conducted by Luciano et al. (2025), Kyeyune & Ntayi (2025), and Rahman et al. (2025)
emphasize the importance of technology, financial literacy, and fair payroll systems. However, these
studies have not specifically integrated the concept of accounting training that is systematically
formulated and applied to key actors in grassroots organizations, such as cooperative administrators,
foundations, and local communities, who often do not have a formal background in accounting.
Theoretically, studies on accounting education still tend to focus on the formal academic realm and
the context of for-profit organizations. There are not many studies that comprehensively discuss how
informal accounting training can be tailored to the practical needs of non-profit and community-based
entities. On the other hand, although several community-based training initiatives have been
implemented (Lee & Perdana, 2023; Ghofirin & Wahyuningtyas, 2021), these approaches are generally
local in nature, have not been systematically documented, and have not been thoroughly evaluated
in terms of their long-term effectiveness and replicability. This condition indicates a need to fill the
literature gap through a systematic review that traces, compares, and formulates adaptive,
applicable, and sustainable community accounting training models.

This research offers novelty by designing a systematic literature review (SLR) that specifically
maps the approaches, models, and effectiveness of community-based accounting training aimed at
cooperative administrators, foundations, and community organizations. Unlike previous studies that
tended to focus on separate aspects such as the use of technology (Luciano et al., 2025), strengthening
financial literacy (Kyeyune & Ntayi, 2025), or the value of fairness in the payroll system (Rahman et
al., 2025), this study integrates these various findings into a comprehensive framework to address real
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needs at the community level. Another novelty lies in its focus on non-profit entities and grassroots
organizations, which have received little attention in accounting literature despite their strategic role
in local socio-economic development. This study not only identifies the strengths and weaknesses of
existing training approaches but also explores their relationship with financial management
effectiveness, increased accountability, and community empowerment. Using an SLR approach, this
study systematically and critically compiles scientific evidence to develop a strong conceptual basis
and practical recommendations that can be replicated in various local contexts. The main objective
of this study is to formulate a relevant, structured, and sustainable community accounting education
model that can bridge the gap between theory and practice and strengthen the institutional capacity
of communities to manage resources transparently and responsibly.

Literature Review

Community of Practice Theory

The Community of Practice (CoP) theory was first introduced by Wenger (1999) as an approach
that explains how social learning is formed through active participation in communities that share
common interests and practices. Wenger defines a Community of Practice as a group of people who
regularly engage in shared activities, learn from each other, share experiences, and build collective
knowledge based on the practices they carry out daily. CoP is not just a work group or discussion
forum. However, a community of learners that lives and develops within a social framework, with
continuous interaction, shared identity, and mutually understood practical goals (Wenger, 1998). In
its post-2018 development, this theory continues to be expanded and critically examined in various
contexts, such as organizations, education, health, and knowledge management. For example, Van
Houten (2023) explains that CoP is part of the landscape of practice, which is an interconnected and
mutually influential community where learning occurs not only within one community but also crosses
boundaries between communities through open and reflective practices. Thus, learning in CoP is not
linear but dialogical, participatory, and highly contextual.

In the context of the practical application of CoP theory, various important findings have emerged
regarding the social mechanisms underlying the effectiveness of these communities. Van Houten
(2023), in his study of tacit knowledge sharing practices, highlights that successful CoPs depend not
only on formal structures but also on individual agency, social boundaries, and a commitment to
engage reflectively in the community. This means that learning within CoPs is not the result of direct
instruction or a rigid curriculum, but instead the active involvement of members in creating meaning
from their shared experiences. Venkatraman & Venkatraman, (2018) even developed an
implementative framework for CoPs in the context of knowledge management through the BTOPP
(Benefits, Tools, Organization, People, Process) model, which emphasizes that the success of CoPs
requires synergy between digital tools, supportive organizational structures, member participation,
and continuous learning processes. Furthermore, Fronzetti Colladon et al. (2022), through their study
of virtual CoPs in the health sector, emphasized the importance of rotating leadership and social
network structures in building a healthy and growing community dynamic. These findings reinforce
the argument that the success of a community is not only determined by the substance of the material
discussed, but also by the social connections between members and their capacity to build mutually
supportive relationships.

The CoP approach also demonstrates high relevance in creating inclusive and collaborative
learning environments in various types of organizations. Koivisto & Taipalus (2025) found that in large-
scale organizations, the application of CoP principles can be a solution to barriers in knowledge
management caused by bureaucratic structures and team fragmentation. By fostering communities
based on real-world practices, CoP enables cross-functional and cross-level dialogue, which ultimately
accelerates the process of adaptation and innovation. Singh & Dhir (2023) also emphasize that
knowledge transfer mechanisms in multinational companies cannot be separated from CoP principles,
where knowledge moves dynamically through social interaction and direct engagement between
individuals. In many cases, CoP helps members of the organization not only acquire new technical
skills but also develop a deeper understanding of their work context. In addition to shaping professional
identity, CoP also facilitates the process of collective reflection on work practices and encourages the
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creation of adaptive shared learning norms. In this case, the Community of Practice theory serves not
only as a framework for understanding the learning process but also as a strategy for organizational
design and social intervention, encouraging collaboration, capacity building, and sustainable growth
within the community.

Basic Accounting Concepts

Basic accounting knowledge refers to an individual's ability to understand, record, classify, and
compile simple financial statements in accordance with generally accepted accounting principles. This
competency includes knowledge of the accounting cycle, financial transactions, recording systems,
and the ability to read and analyze basic financial statements. Apostolou et al. (2020) state that basic
accounting literacy is an important foundation in accounting education because it determines an
individual's readiness to enter advanced accounting understanding and accounting practice at the
organizational level. This is supported by a literature review showing that mastery of basic accounting
concepts, such as the basic accounting equation, general journal, ledger, and income statement, is a
prerequisite for accurate and responsible financial decision-making (Apostolou et al., 2019). In the
context of formal education, basic accounting instruction must be able to develop both conceptual
understanding and technical skills that can be applied in real life and the world of work.

The importance of basic accounting literacy is also reflected in the practical needs that arise in
the world of work and everyday life. Tan & Laswad (2018), through an analysis of job advertisements
in the accounting field, identified that basic skills such as recording transactions, preparing simple
financial reports, and understanding accounting principles are the minimum qualifications sought by
employers. Therefore, accounting education should not only emphasize theoretical aspects but also
develop students' ability to understand the practical application of these basic concepts. Rossouw &
Steenkamp (2025) add that learning strategies emphasizing explicit teaching and active learning have
proven to be more effective in building a basic understanding of accounting than traditional methods.
This approach helps students develop critical thinking skills and engage actively in the learning
process, which ultimately enhances their understanding of basic accounting material. Beyond the
context of formal education, basic accounting literacy is also highly urgent in the general public,
especially in communities that have not been exposed to financial education. Kyeyune & Ntayi (2025)
show that low accounting and financial literacy is a significant obstacle to fund management in rural
communities, making basic accounting training a strategic instrument to support inclusive economic
development.

Not only is an understanding of basic accounting important for individuals, but it is also crucial for
the success of institutions and organizations. Czech et al. (2024), in their study on the financial literacy
of rural communities, emphasized that an understanding of the basics of accounting is necessary to
create a neat, accountable, and responsible recording system. The lack of such understanding often
leads to errors in record-keeping, fund leakage, and failure to account for the organization's finances.
On a broader scale, a basic understanding of accounting is an important component in strengthening
the financial management of organizations, both in the public sector and in communities. This is also
reinforced by a systematic review presented by Apostolou et al. (2020), which demonstrates a positive
correlation between accounting literacy and the effectiveness of financial decision-making, as well as
increased accountability. Thus, the development of basic accounting curricula and training programs
is not only relevant for educational institutions but should also be part of the community
empowerment agenda. In today's digital era, the challenges and opportunities in basic accounting
education are even greater, so that adaptive, contextual, and participatory approaches are key to
success in improving a comprehensive understanding of basic accounting across all levels of society.

Institutional Context: Cooperatives, Foundations, and Community Organizations

Institutional context refers to the characteristics, structure, governance system, and social norms
that shape the workings and functioning of an organizational entity within a social and economic
sphere. In this case, cooperatives, foundations, and community organizations have unique institutional
characteristics that differ from those of conventional business organizations. McKillop et al. (2020)
explain that cooperatives are member-based financial and social institutions that operate

53


https://doi.org/10.60079/acsr.v3i2.628

Advances in Community Services Research, 3(2), 2025. 50 - 62
DOI: https://doi.org/10.60079/acsr.v3i2.628

democratically, aiming to create collective economic benefits for their members, not just financial
profits. Meanwhile, foundations are non-profit institutions established for social, humanitarian, or
religious purposes and carry out activities that are not profit-oriented. Community organizations, such
as NGOs and local communities, are generally voluntary and formed based on community aspirations
to respond to specific social needs. Nordin et al. (2024) emphasize that institutional capacity in the
context of foundations and community organizations is primarily determined by their internal ability
to manage resources, develop strategies, and maintain social legitimacy amid structural limitations.
Therefore, a deep understanding of the institutional context is essential for designing relevant
interventions or programs, including in the areas of training and governance.

In cooperative structures, member-based governance is the primary foundation that distinguishes
them from ordinary business organizations. Jamaluddin et al. (2023) emphasize that the decision-
making system in cooperatives is carried out collectively through the principle of “one member, one
vote,” thus demanding high accountability to its members. However, this practice does not always run
ideally because there are often challenges in managerial capacity and adequate financial reporting.
Mantzari et al. (2024) underscore the need for accounting and financial reporting systems that are
tailored to the characteristics of cooperatives, namely that members from diverse educational
backgrounds must easily understand them. Thus, the need for transparent, simple, and standardized
recording and reporting systems is urgent to maintain member trust and ensure the sustainability of
cooperatives. Meanwhile, Benavides & Ehrenhard (2021) show that cooperatives are not only economic
entities but also social spaces that foster community solidarity and alternative economic practices.
Therefore, the approach to cooperative institutions must include social dimensions, not just
administrative or financial ones.

In the context of foundations and community organizations, institutional challenges are more
complex because they depend on public legitimacy and success in managing limited resources.
McCosker et al. (2022) state that community organizations require institutional capacity building in
the form of training, research collaboration, and improved record-keeping systems that support
transparency. Foundations, as institutions that often manage grant funds or public donations, are
required to have an accountable and reliable reporting system. Nordin et al. (2024) state that the
institutional capacity of foundations is closely related to the effectiveness of their social performance,
in which governance and administrative capabilities play a vital role. In a literature review on
nonprofits, it was found that many community organizations face limitations in managerial and
financial documentation capabilities, which ultimately hinder program success and fundraising.
Therefore, understanding the institutional context of nonprofit organizations is important not only
from a legal structure perspective but also from the perspective of internal dynamics, organizational
culture, and organically developed community practices. This entire study shows that cooperatives,
foundations, and community organizations require unique and different institutional approaches, as
well as management systems tailored to their respective structures, values, and objectives.

Community-Based Accounting Training

Community-based accounting training is a form of non-formal education designed to enhance the
basic understanding and skills of accounting for community members, local organization
administrators, and social entities such as cooperatives, foundations, and civil society groups. This
training emphasizes a contextual and participatory approach, where the material, methods, and
delivery of lessons are tailored to the specific needs of participants who often lack a formal accounting
education background. According to Dempsey-Brench & Shantz (2022), this type of training scheme is
often implemented through skills-based volunteering, which involves professionals volunteering to
transfer managerial and technical skills to community organizations. In practice, community
accounting training usually covers basic material such as recording financial transactions, cash
management, preparing simple financial reports, and internal financial control. This is important
considering that many community organizations still do not have a structured accounting system, even
though they manage public funds, donations, or member deposits. Lee & Perdana (2023) note that the
experiential service learning approach, where participants learn through hands-on practice in real-life
situations, has proven effective in helping participants gain a deeper understanding of accounting
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principles. In addition to strengthening cognitive aspects, this method also builds participants'
confidence in applying the skills they have learned to manage their organizations effectively.

Community-based accounting training not only provides technical knowledge about financial
recording and reporting, but also plays an important role in social empowerment and strengthening
the institutional capacity of community organizations. Gilchrist et al. (2023) explain that one of the
main challenges faced by non-profit organizations is the inability to compile financial reports that can
be used for the public interest, due to limited resources and low internal financial literacy. In this
context, community-based training equips organizational administrators with skills that they can apply
directly in their daily managerial practices. Ebirim et al. (2024) demonstrate that voluntary training
conducted in low-income communities not only enhances financial literacy but also strengthens
residents’ ability to make informed financial decisions for the common good. Moreover, this type of
training also creates a space for dialogue that brings together various parties—administrators,
members, and other stakeholders—to understand the importance of accountability and transparency
in community fund management. McCosker et al. (2022) emphasize that a participatory approach to
training, in which participants are involved in planning and implementing the training, will increase a
sense of ownership and build trust among community members. Thus, community-based accounting
training can be a gateway to social transformation through the strengthening of collective values and
the improvement of the capacity for sustainable and contextual local organizational governance.

Community-based accounting training also has important implications for strengthening local
organizational governance and improving institutional capacity in the long term. Nordin et al. (2024)
state that the capacity of a nonprofit organization is primarily determined by its ability to manage and
account for its resources. Accounting literacy is an integral part of this capacity because it directly
relates to an organization's ability to prepare financial reports, make budget plans, and carry out
internal control functions. Through training that is designed to be participatory and contextual,
community organizations are not only equipped with technical skills but also facilitated to develop
internal systems that are more organized and responsive to the needs of the organization. In this
context, Araque (2025) emphasizes that training tailored to the characteristics of the organization,
including in financial management and accounting, can increase volunteer participation, build
collective motivation, and create a broader social impact. With a community-based training approach,
the learning process not only occurs top-down from the trainer to the participants, but also through
the exchange of knowledge and experiences among community members. This pattern enables the
creation of an active and sustainable learning community, where accounting skills become part of the
organizational culture.

Research Design and Methodology

This study employs a qualitative approach, utilizing the Systematic Literature Review (SLR)
method, which aims to identify, select, and critically analyze relevant literature on community-based
accounting training. The SLR approach was chosen because it provides a systematic, transparent, and
replicable framework for summarizing findings from previous studies scattered across many disciplines
and geographical contexts. The subjects in this study are scientific journal articles, academic books,
and research reports that explicitly discuss the topics of accounting training, community financial
education, or grassroots organizational capacity building. The literature population studied is limited
to English and Indonesian publications published between 2015 and 2025, with the primary sources
coming from internationally indexed publishers such as Elsevier, Emerald, Wiley, and Springer.

Data was collected through a systematic search process in reliable academic databases such as
Scopus, ScienceDirect, Emerald Insight, and SpringerLink. The keywords used included: “community-
based accounting training,” “financial literacy for nonprofits,” and “accounting education in
grassroots organizations.” The instrument used was a literature review protocol, which included
inclusion and exclusion criteria, an article quality checklist, and a data extraction form. Data analysis
was conducted using a thematic method that integrated manual coding and narrative synthesis
approaches. The collected data were analyzed based on key themes that emerged consistently from
various sources. The results of the analysis were used to identify research trends, knowledge gaps,
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and relevant conceptual and practical recommendations for the development of community-based
accounting training.

Findings and Discussion

Findings
The Real Need for Accounting Training in Non-Profit Communities

Accounting training in non-profit communities has become an urgent need as the complexity of
financial management in cooperatives, foundations, and community organizations increases. Many of
these grassroots organizations are run by individuals who do not have a formal accounting background.
This results in a low ability to prepare financial reports that meet standards, a lack of transparency,
and weak institutional accountability (Gilchrist et al., 2023). Low financial literacy also increases the
risk of errors in fund management and hinders the potential for organizational sustainability (Czech et
al., 2024). Ebirim et al. (2024) emphasize that communities in poor areas tend to lack access to
financial education, which ultimately exacerbates economic inequality. In the context of cooperatives,
a study by Jamaluddin et al. (2023) shows that good financial governance and reporting play an
important role in building member trust and operational effectiveness. However, there is still a wide
gap between the need for and availability of accounting resources. A systematic study by Benavides &
Ehrenhard (2021) found that most cooperatives in developing countries lack training and tools to
support efficient accounting functions. Therefore, community accounting training needs to be
designed not only as a transfer of knowledge but also as a strategy for empowerment and long-term
institutional capacity building, capable of responding to real challenges in the field practically and
contextually.

Accounting Training Models and Characteristics That Have Been Developed

Various accounting training models have been implemented in various regions, ranging from
experiential learning approaches, volunteer-based training, to simple modules tailored to community
needs. Ghofirin & Wahyuningtyas (2021) demonstrate the effectiveness of simple, practice-oriented
accounting training in improving the understanding of micro-entrepreneurs in Surabaya regarding
financial reports. However, many of these training programs are still local in nature, undocumented,
and not yet integrated into a systematic and sustainable training system. Araque (2025) emphasizes
the importance of organized volunteer management in conducting impactful community training.
Meanwhile, Dempsey-Brench & Shantz (2022) highlight the potential of skills-based volunteering in
bridging the skills gap, especially in the context of non-profit organizations. Masrukhan et al. (2024)
also note that family- and community-based training has its own effectiveness in improving financial
literacy, although it tends to be limited in scale. Apostolou et al. (2020) suggest that community
accounting training should include interactive and case-based elements to build critical and applied
thinking skills. The characteristics of existing models show that the success of training is primarily
determined by a contextual, participatory approach that is tailored to the capacity of participants.
However, the lack of documentation and long-term evaluation of existing training programs is an
obstacle to the development of replicable and standardized training models.

The Role of Technology and Practice Communities in Accounting Education Communities

Technology plays an important role in democratizing access to accounting training in grassroots
communities. One example is the use of accounting software such as ACCOSOFT, which was developed
specifically for farmer cooperatives by Luciano et al., (2025). This system not only simplifies
transaction recording but also enables more accurate and accountable reporting. In the context of
education, learning communities such as CSEAR have proven the effectiveness of the co-learning
approach in improving understanding of social and environmental accounting (Rodrigue & Russell,
2024). Wenger (1999), in his theory of communities of practice, explains that collaborative and
contextual learning is essential in shaping relevant practical knowledge. This finding aligns with the
results of Fronzetti Colladon et al. (2022), which demonstrate that sharing knowledge through
professional social networks accelerates the strengthening of community institutional capacity.
Venkatraman & Venkatraman (2018) also support the use of community-based knowledge management
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systems to overcome human resource constraints in the non-profit sector. When technology and
practice communities are strategically combined, they create a sustainable learning ecosystem,
enabling communities to continuously improve their accounting capacity independently. Therefore,
the integration of simple technology and social learning approaches should be an essential component
of any community-based accounting training design.

Integration of Social and Cultural Values in Training Design

One important finding in the literature is that community-based accounting training cannot be
separated from the social and cultural context of the local community. Training that only emphasizes
the technical aspects of accounting risks failure if it does not take local values into account. Rahman
et al. (2025) propose an Islamic distributive justice accounting model in the foundation's payroll system
as a response to the inequalities that often occur due to the dominance of the capitalist system. This
approach demonstrates the importance of training designs that not only instill technical skills but also
values of justice, togetherness, and social responsibility. Lee & Perdana (2023) emphasize that
community service-based experiential learning can foster sustainability awareness and build civic
values in participants. In a broader context, Karatzimas (2020) explains that government accounting
literacy accompanied by an understanding of democratic values can increase citizen participation in
public budget oversight. Thus, community-based accounting training should ideally not only focus on
improving technical skills but also serve as a medium for strengthening the social, spiritual, and
cultural values that form the foundation for community institutional sustainability. This integration is
the basis for creating programs that are contextually relevant and can be accepted and implemented
by the target community.

The Gap Between Theory and Practice: Lack of an Integrated Approach

Although the literature on community accounting is growing, there is a clear gap between the
theory produced in academia and practice in the field. Most previous studies remain fragmented, each
focusing on specific aspects, such as technology, financial literacy, or student participation in
community service. Apostolou et al., (2019) note that many accounting education studies still focus
on formal learning outcomes and have not sufficiently explored how this education is applied
collectively in grassroots communities. McCosker et al., (2022) emphasize the importance of a
participatory approach in building data and reporting capacity for non-profit organizations. However,
the implementation of this method is often not integrated into broader community-based accounting
education policies. Nordin et al. (2024) in their study on the capacity of non-profit organizations state
that accounting literacy will only have a significant impact if it is accompanied by a systemic approach
that combines governance, social values, and technological support. The lack of integration between
these dimensions often causes training programs to be unsustainable and difficult to replicate in other
communities. Koivisto & Taipalus (2025) remind us that knowledge management failures can occur
due to a lack of alignment between systems, organizational contexts, and the real needs of the
community. Therefore, there is a need for holistic training designs that combine these various aspects
into a systematic framework in order to produce community accounting interventions that are
adaptive, replicable, and have a broad social impact.

Recommendations for Developing a Community Accounting School Model

In response to various previous findings, this study recommends the development of a “Community
Accounting School” model as a systematic, adaptive, and sustainable approach to accounting training
for grassroots organizations. This model can be designed based on collaborative principles between
academics, professional volunteers, and local communities, promoting a participatory and context-
based learning philosophy. Rossouw & Steenkamp (2025) emphasize the importance of active learning
methods in improving the critical thinking skills of accounting students, which is also relevant when
applied in a community setting. Through this approach, the community is not only the object of
training, but also an active subject in the process of building its accounting capacity. Kyeyune & Ntayi
(2025) underscore that community empowerment will only be effective if financial education is
accompanied by institutional management strengthening. In practice, this model can be facilitated
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through learning communities such as CSEAR, the use of simple technology such as ACCOSOFT (Luciano
et al., 2025), and contextual training modules developed based on local values. The integration of
these three pillars will create a learning ecosystem that allows for cross-regional replication. Thus,
Community Accounting Schools are not only a technical training concept, but also an instrument for
institutional, social, and cultural strengthening in promoting transparent, accountable, and inclusive
community financial management in the long term.

Discussion

This study systematically reveals that community-based accounting training is an urgent need at
the grassroots level, especially among cooperative administrators, foundations, and community
organizations. Based on a review of the literature, it was found that the majority of community
organizations are run by individuals who do not have a formal accounting education background. They
carry out financial functions using an informal approach that tends to be intuitive and minimizes
documentation. This results in a low ability to compile financial reports systematically and accurately.
In the context of organizations that manage public funds or member dues, this knowledge gap poses
significant risks. The inability to record transactions accurately results in invalid financial reports,
leading to various problems, including fund leakage, weak accountability, and a decline in trust from
external parties, such as donors, partners, and the broader community. This fact shows that
accounting training in communities can no longer be viewed as a supplement or merely a technical
activity, but rather as an institutional empowerment strategy. When organization administrators are
equipped with a basic understanding of accounting principles and financial recording techniques, they
have the tools to build a more transparent and accountable internal financial system. This study found
that several communities that received training experienced significant improvements in the quality
of their daily cash reports, savings and loan reports, and simple balance sheet preparation. The
training not only increased participants’ knowledge but also encouraged institutional behavioral
changes, such as cash recording routines, periodic reporting, and financial discussions among
administrators, which had not occurred previously.

The training programs reviewed in this study had various forms and approaches. Some used simple
accounting modules tailored to community operational activities, such as the management of savings
and loan cooperatives or foundation social funds. This approach proved to be more effective because
participants could directly relate the training material to their daily financial activities. In addition,
the experiential learning method—where participants learn through simulations and hands-on
practice—also showed better results than conventional lecture methods. This approach allowed
participants to experience firsthand the process of recording transactions, compiling reports, and
evaluating the financial data they produced. This participatory learning process fosters a deeper
understanding and encourages the continuous internalization of skills. Another important finding is the
involvement of professional accounting volunteers who assist in the training process. The presence of
mentors from the practitioner or academic community not only improves the quality of the training
but also gives participants confidence. They feel valued and gain direct access to knowledge that has
traditionally been considered exclusive to professionals. In some cases, communities that previously
had no financial reporting system began to establish internal financial structures, such as cash
managers, transaction recorders, and simple internal audit mechanisms, after the training. This shows
that intensive and collaborative community accounting training can create gradual institutional
transformation.

An in-depth interpretation of these findings reveals that community accounting training is not only
a technical intervention, but also a social and institutional one. On the one hand, training equips
individuals with the knowledge and skills to accurately record and report transactions. On the other
hand, it also serves as a collective means of strengthening the internal structure of the organization.
When members understand the importance of financial reports and are involved in the reporting
process, a culture of transparency and accountability becomes a shared value embedded within the
organization. In this framework, community accounting training becomes more than just technical
training—it is part of an institutional empowerment process that changes the way organizations view
governance. This study also found that training that integrates group discussions and cash recording
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simulations has a positive impact on the financial behavior of organizations. Several communities
reported that after the training, there was an increase in member participation in budget preparation
and periodic financial evaluations. This process raises collective awareness of the importance of
finance as a tool for control and joint decision-making, not merely the responsibility of the treasurer
or chairperson. This is important because many institutional failures at the community level are not
caused by malicious intent but by the absence of adequate recording systems and practices.

However, there are obstacles to the widespread implementation of this training, one of which is
the limitation of institutional support systems. Some communities have difficulty maintaining the
accounting practices taught when the trainers or volunteers are no longer involved. This means that
the success of the training is highly dependent on the continuity of support, both from external parties
(such as universities or NGOs) and from the internal commitment of the organization itself. This
highlights the importance of establishing post-training mentoring mechanisms, for example, through
community forums, peer learning, or accounting training alum networks. With this support, training
does not end as a short-term activity, but becomes part of a sustainable learning ecosystem at the
community level.

The main findings of this study reveal a strong connection with the Community of Practice (CoP)
theory, as developed by Etienne Wenger. This theory emphasizes that effective learning does not only
occur formally or individually, but through active involvement in social practices shared by the
community. In the context of community accounting training, the CoP approach explains how
participants—namely cooperative administrators, foundations, and community organizations—learn
collectively in an environment that supports the exchange of real experiences and shared reflection.
The training was not merely a one-way instructional forum. However, it was not a dialogical forum
where participants actively shared knowledge, conveyed the challenges they faced, and discussed
accounting solutions based on their respective local contexts. This is reflected in a training process
that encourages participants to learn from one another, form a shared understanding of financial
recording, and develop simple accounting practices relevant to their specific operations. These
activities reinforce the basic principle of CoP that learning is social, formed through continuous
practice, and strengthened by emotional involvement and a sense of belonging to the same
community. By creating a learning community comprising fellow grassroots organization actors, this
training expands access to financial practices that were previously not covered in formal training.
Moreover, the community formed through this training serves as a space for mentoring and continuous
learning, so that the results of the training do not stop at the transfer of skills alone, but build a
collective identity as competent and responsible local accounting practitioners.

The findings of this study reinforce and expand on the results of previous relevant studies.
Research by Luciano et al. (2025) shows that the use of simple technologies such as ACCOSOFT can
improve the efficiency of cooperative financial reporting. However, the study did not examine training
as an integral part of technology adoption. Our findings show that training that includes hands-on use
of ACCOSOFT is more effective than technology adoption alone. Ghofirin & Wahyuningtyas (2021)
highlight the effectiveness of simple accounting training for SME actors, which successfully improves
their understanding and ability to record transactions. This study is in line with our findings regarding
the importance of practice-based training modules. However, their study is limited in scale and does
not recommend a systematic model for application in other community organizations. Rahman et al.
(2025) propose an Islamic distributive justice accounting model for foundation payroll systems.
Although the focus is different, these values of justice are relevant to our findings on the integration
of local values in training. Our research supports that training that considers local values, such as
social justice, has a higher impact on acceptance and effectiveness. Gilchrist et al. (2023) argue that
low financial literacy among directors of nonprofit organizations hinders the utilization of GPFR
financial reports. This research is in line with our findings that accounting literacy must be
strengthened through training so that community financial reports can be helpful and understandable.
However, we expand on this by offering community training as an integrative solution, not just
strengthening individual literacy. Nordin et al. (2024) emphasize that nonprofit institutional capacity
increases when financial literacy is integrated with governance and institutional support. Our research
results support this view by demonstrating that community-based accounting training can enhance
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governance in practical terms through the development of a culture of collective record-keeping and
accountability.

The findings of this study have several important practical implications. For local governments
and community empowerment institutions, the development of the Community Accounting School
model can be used as an effective strategy in strengthening local institutional capacity. This program
can be facilitated in collaboration with universities, non-governmental organizations, and professional
accounting volunteers to provide technical training and long-term mentoring. With modules that
combine direct practical experience, the use of simple technology such as ACCOSOFT, and the
integration of local values, community organizations can build accountable yet straightforward
recording and reporting systems. At the higher education institution level, this program can be used
as a form of community service or experiential learning for accounting students. Students not only
gain real practical experience but also contribute to the community empowerment process. For local
organization administrators, this training not only adds to their technical skills but also improves their
institutional capacity to manage funds and be accountable for activities to members and donors. In
the long term, the implementation of the Community Accounting School model also opens up
opportunities for the formation of local accounting practice communities that support each other and
share knowledge. This can increase the sustainability of the training program, as participants can
support each other after the formal training ends. Governments and donor agencies can use the results
of this study as a basis for structured and adaptive community-based accounting training policies, as
well as for designing indicators to evaluate the long-term impact on improving transparency and
institutional capacity.

Conclusion

This study aims to explore the contribution of basic accounting training through the Community
Accounting School approach to strengthening the capacity of cooperative administrators, foundations,
and community organizations at the grassroots level. This study answers the question of how
accounting training can strengthen the transparency, accountability, and financial management of
community institutions that have been run without a formal accounting knowledge base. Using a
Systematic Literature Review approach and a Community of Practice (CoP) theoretical framework, the
findings show that social and collaborative practice-based learning can have a significant impact on
improving the understanding and application of simple accounting practices in a contextual and
participatory manner.

The importance of this study lies in its contribution to the development of community accounting
literature, particularly in the context of grassroots organizations that are often overlooked in formal
accounting education discourse. This study offers an original conceptual and practical approach
through the formulation of a Community Accounting School model, which is systematic, adaptive, and
replicable. The practical implications include recommendations for local governments and academic
institutions to establish sustainable community-based training collaborations. From a managerial
perspective, these findings can be utilized by community empowerment agencies and non-profit
organizations to design institutional capacity-building programs that are more strategic, contextual,
and have a long-term impact.

The main limitations of this study are the limited availability of primary data and the specific local
context, which cannot be generalized broadly. In addition, the long-term evaluation of the
sustainability of training outcomes has not been fully accommodated. Therefore, further research is
recommended to conduct action research-based field studies to test the effectiveness of the training
model directly in various social and geographical contexts. Future research also needs to integrate the
dimensions of digital technology, gender, and social inclusivity so that this training model can be more
relevant to the dynamics of community needs in the current era of digital transformation and social
economy.
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